
Research & Creative Inquiry Course Inventory 
Overview 
The GE allows students to take a single, 4+ credit course to satisfy a particular GE Theme requirement if 
that course includes key practices that are recognized as integrative and high impact. Courses seeking one 
of these designations need to provide a completed Integrative Practices Inventory at the time of course 
submission.  This will be evaluated with the rest of the course materials (syllabus, Theme Course 
submission document, etc). Approved Integrative Practices courses will need to participate in assessment 
both for their Theme category and for their integrative practice.   

Please enter text in the boxes below to describe how your class will meet the expectations of Research & 
Creative Inquiry Courses. It may be helpful to consult the Description & Expectations document for this 
pedagogical practice or to consult with the OSU Office of Undergraduate Research and Creative Inquiry. 
You may also want to consult the Director of Undergraduate Studies or appropriate support staff person 
as you complete this Inventory and submit your course.     

Please use language that is clear and concise and that colleagues outside of your discipline will be able to 
follow. You are encouraged to refer specifically to the syllabus submitted for the course, since the 
reviewers will also have that document Because this document will be used in the course review and 
approval process, you should be as specific as possible, listing concrete activities, specific theories, names 
of scholars, titles of textbooks etc.  

Accessibility 
If you have a disability and have trouble accessing this document or need to receive it in another format, 
please reach out to Meg Daly at daly.66@osu.edu or call 614-247-8412. 

Pedagogical Practices for Research & Creative Inquiry 

Course subject & number 

Performance expectations set at appropriately high levels (e.g. students investigate their own 
questions or develop their own creative projects). Please link this expectation to the course goals, topics and 
activities and indicate specific activities/assignments through which it will be met. (50-500 words) 



Research & Creative Inquiry Inventory 

Significant investment of time and effort by students over an extended period of time (e.g., 
scaffolded scientific or creative processes building across the term, including, e.g., reviewing 
literature, developing methods, collecting data, interpreting or developing a concept or idea into a 
full-fledged production or artistic work) Please link this expectation to the course goals, topics and activities 
and indicate specific activities/assignments through which it will be met. (50-500 words) 

Interactions with faculty and peers about substantive matters including regular, meaningful faculty 
mentoring and peer support. Please link this expectation to the course goals, topics and activities and indicate 
specific activities/assignments through which it will be met. (50-500 words) 



Research & Creative Inquiry Inventory 

Students will get frequent, timely, and constructive feedback on their work, iteratively scaffolding 
research or creative skills in curriculum to build over time. Please link this expectation to the course 
goals, topics and activities and indicate specific activities/assignments through which it will be met. (50-500 
words)   

Periodic, structured opportunities to reflect and integrate learning in which students interpret 
findings or reflect on creative work. Please link this expectation to the course goals, topics and activities and 
indicate specific activities/assignments through which it will be met. (50-500 words) 



Research & Creative Inquiry Inventory 

Opportunities to discover relevance of learning through real-world applications (e.g., mechanism 
for allowing students to see their focused research question or creative project as part of a larger 
conceptual framework). Please link this expectation to the course goals, topics and activities and indicate 
specific activities/assignments through which it will be met. (50-500 words) 

Public Demonstration of competence, such as a significant public communication of research or 
display of creative work, or a community scholarship celebration. Please link this expectation to the 
course goals, topics and activities and indicate specific activities/assignments through which it will be met. (50-500 
words) 



Research & Creative Inquiry Inventory 

Experiences with diversity wherein students demonstrate intercultural competence and empathy 
with people and worldview frameworks that may differ from their own. Please link this expectation to 
the course goals, topics and activities and indicate specific activities/assignments through which it will be met. (50-
500 words)  

Explicit and intentional efforts to promote inclusivity and a sense of belonging and safety for 
students, (e.g. universal design principles, culturally responsible pedagogy). Please link this expectation 
to the course goals, topics and activities and indicate specific activities/assignments through which it will be met. 
(50-500 words) 



Research & Creative Inquiry Inventory 

Clear plan to market this course to get a wider enrollment of typically underserved populations. 
Please link this expectation to the course goals, topics and activities and indicate specific activities/assignments 
through which it will be met. (50-500 words) 


	Overview
	Accessibility
	Pedagogical Practicesfor Research & Creative Inquiry

	Course subject & number: LING 4602
	Performance expectations set at appropriately high levels (e: 
	g: 
	 students investigate their own questions or develop their own creative projects): The students complete three research projects over the course of the semester. Two of them, early in the term, are relatively small homework assignments in which they collect data based on the instructions in the assignment and then carry out their own analysis and write up their conclusions. Several broad questions are given in each and students are prompted to form their own hypotheses and then test them with the data they collect. 

The final project is partially collaborative, with the students developing an original research question as a group early in the term and conducting the literature review and data collection as a pooled effort. Each student analyzes the pooled data individually and writes their own research paper based on their findings. The shared research topic is constructed broadly enough to allow for different students to pursue different angles on the topic. The research question varies from semester to semester. In the past, similar classes have explored the use of compliments in competition-based reality TV shows across race, gender and role on the show, or the use of taboo words in comments on online news articles.


	Significant investment of time and effort by students over an extended period of time (e: 
	g: 
	, scaffolded scientific or creative processes building across the term: The two early homeworks, due in Weeks 4 and 7, give the students practice in the analysis process and the basic structure of research papers. After that, the class project forms the bulk of the assignments, scaffolded into stages: literature review, data collection, brainstorming, first full draft, peer review and final edited draft. Each stage is preceded by in-class lectures and/or workshops to introduce students to the skills needed to carry out that phase of the project.

For example, prior to the first homework due in Week 4, in which students conduct a survey of dialect features, there is a class workshop in Week 2. In that workshop, students discuss different choices they could make as a part of the survey design, and what the likely impacts on their data collection and analysis would be. The class participates in communal decision-making about the experimental design of the upcoming assignment, facilitated by the instructor.

While a research component is part of the existing version of this course, an increase in the number of credit hours from 3 to 4 allows it to be expanded. The weekly research workshops are the primary addition to the course; these will allow for deeper, direct exploration of the research process across the course of the semester. Correspondingly, the expectation is that students will be able to produce more theoretically and methodologically sophisticated final projects.


	Interactions with faculty and peers about substantive matters including regular, meaningful faculty mentoring and peer support: Both the discussion sessions and the research workshops will be held in a mix of full class and small group activities. The class size is capped at 35, so that in the full class discussions, which are led by the faculty member, there is room for all students to contribute. The faculty member may employ discussion-balancing strategies (limit on second responses until everyone has contributed, calling on specific students, etc) as needed. In the small group activities, students will be given clear instructions with specific tasks. These will be used to create lower stakes environments for students to contribute, particularly to encourage the more reticent students. In the first session, students will develop a set of course ground rules together to facilitate productive and supportive interaction through the semester.

The online discussion assignments provide an additional context for interaction. Students are required to contribute at least one post for each non-workshop class session, responded to specific questions based on the reading or topic for the session. Students are encouraged to respond to each others' comments as part of their response. The assignments, particularly the steps in the class project, will receive instructor feedback at every stage. The first full draft will also receive peer review from multiple other students, who will be coached in useful review practices. 
	tudents will get frequent, timely, and constructive feedback on their work, iteratively scaffolding research or creative skills in curriculum to build over time: The first two homework assignments in Weeks 4 and 7 will receive inline comments on the research methods, argument and writing, within 10 days of submission, as will the scaffolded stages of the class project. In addition to comments related to the quality of the work in the current stage, comments will also provide guidance for moving on to the next stage of the project. In other words, the brainstorm draft, due in Week 10, won't be graded on argument structure, but will receive comments on what areas of the argument to pay particular attention to in the next draft, due in Week 13.

The reading-based discussion questions will be graded only on a completion basis, to allow for low-stakes exploration of the course topics.
	Periodic, structured opportunities to reflect and integrate learning in which students interpret findings or reflect on creative work: Four in-class sessions focus on interpreting findings: the workshops for each of the two homeworks in Weeks 2 and 5, the workshop for the final paper analysis in Weeks 7 and 10, and one session dedicated to interpreting patterns in data in Week 9. In each of these sessions the instructor will contextualize the process in the research questions of the assignment, project or topic and provide examples, then have students work in small groups to discuss patterns in their data and possible interpretations. 

All of the assignments (the two homework assignments and the final project) likewise include reflecting on the significance of research findings based on the students' own analyses. 
	Opportunities to discover relevance of learning through real-world applications (e: 
	g: 
	, mechanism for allowing students to see their focused research question or creative project as part of a larger conceptual framework): The homework assignments, including the class project, prompt students to analyze linguistic data: examples of people using language. The methodological techniques students are trained in are focused on this kind of analysis of real language use in context. These projects will be connected to larger linguistic theories in class, but for the majority of students who will not become professional linguists, the most important real-world applications for these methods is in their understanding of how language is used as a social tool by regular language users. The discussion sections, readings and the online discussion posts will all help to form that connection between the academic practice and the real world consequences. For example, the first homework assignment due in Week 4 asks students to study dialect patterns from data. While they work on that assignment, they be reading Bonfiglio's (2002) chapter "Vizetelly and the birth of network standard" [Week 4 Day 1], which details the economic, political and racial motivations for the selection of the specific language forms currently seen as standard or unaccented in the US and Rickford & Rickford's (2000) chapter from Spoken Soul [Week 4 Day 2], which describes the aesthetic beauty and emotional significance of African American language practices. This juxaposition, highlighted in the discussions that week, will guide students towards a multifaceted understanding of language as a curiosity-provoking element of human behavior, an object of profound social meaning and a tool of power.


	Public Demonstration of competence, such as a significant public communication of research or display of creative work, or a community scholarship celebration: Students will prepare research posters of their final papers and present them to each other and invited guests from the Department of Linguistics at the end of the semester. Electronic versions of the posters will be made publicly available on a course website.


	Experiences with diversity wherein students demonstrate intercultural competence and empathy with people and worldview frameworks that may differ from their own: The course explores language beliefs and practices across several different social dimensions, particularly foregrounding region, race, ethnicity, gender and sexuality. Learning will include both the linguistic structure of a given variety (e.g. grammatical structure, word structure, pronunciation) and the social significance of language practices. For example, in Week 12's "Appropriation of Black language practices", students will learn about the social dynamics through which Black Americans' language practices are appropriated by white speakers, artists and institutions and how misunderstandings of those practices (e.g. misreadings of habitual "be") shape the meanings of the forms in their new circulations. While this particular example will foster intercultural competence only for nonBlack students, the range of communities represented should provide all students with at least some unfamiliar worldviews.
	Explicit and intentional efforts to promote inclusivity and a sense of belonging and safety for students, (e: 
	g: 
	 universal design principles, culturally responsible pedagogy): The first session will invite students to collaborate on the development of the ground rules for in-class and online discussions. This has direct benefits in helping to guide student and instructor behavior to support student comfort and ensure that students' own perspectives on creating a supportive learning environment are incorporated into the course dynamics. It also has indirect benefits in signaling to students at the start of the course that their perspectives are valued. Early discussions of each topic (language at the beginning of the course, and regional difference, ethnicity, gender, sexuality and race at various points) will involve in-class and/or online discussion prompts for students' own experiences (explicitly indicated to be optional) and their existing knowledge and beliefs on these structures.

Accessibility will be prioritized in general terms during course preparation (e.g. ensuring screen-reader friendly readings, alt-text on images in slides, captioned videos) with more specific adjustments for each course instance, as specific student needs become clear. Students with health or other problems that make in-class participation challenging will be offered alternative methods.


	Clear plan to market this course to get a wider enrollment of typically underserved populations: Linguistics regularly advertises its GE courses in venues designed to reach different segments of the OSU population, including campus newsletters (e.g. Hagerty Happenings, which is sent to students interested in languages and cultures), the department’s website and facebook page, the ASC Honors website, and signboards on Neil Avenue outside of Oxley Hall, as well as through personal outreach to academic advisors and related departments. We plan to use all of these methods to advertise Ling 4602. Particularly relevant departments for outreach will be English, African American & African Studies, and Teaching & Learning. Since the course has Ling 2000 as a prerequisite, we will advertise to students in that course. Ling 2000 is a Foundations-level GE course and attracts a diverse group of students. We also plan to ask that this course be added to the list of research courses that the Office of Undergraduate Research & Creative Inquiry has on its website (https://ugresearch.osu.edu/new-researchers/research-for-credit-and-courses), and will reach out to R&CI academic advisors with information about the course.
 
We also see this course as a particularly good opportunity to engage students who are not normally able to get involved in research and other High Impact activities for financial reasons or because of job and family commitments. This course will not incur expenses (beyond normal tuition) and unlike Study Abroad or Service Learning, it can be fit into students’ regular schedules. We plan to consult with the Office of Diversity and Inclusion about ways to make the course visible to students participating in relevant programs, including the ACCESS Collaborative (for parenting students), the Young Scholars Program (for first-generation students), and Morrill Scholars (for students engaged in diversity-based and social justice leadership).


